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Abstract 
Until recently it has been held true that the language of academic style is quite rigid. Although it need not be difficult to read, an 
academic piece is full of complex ideas. Academic language is relatively more complex than spoken language. It has longer, 
abstract words, and it has a more varied vocabulary. It uses more noun-based phrases than verb-based phrases. Overall, the 
language has more grammatical complexity, including more subordinate clauses and more passives. However, some of the above 
mentioned characteristics have been challenged lately by new research in the field of academic writing. The purpose of this paper 
is therefore to discuss some of the changes and provide specific examples. 
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1. Introduction 
The purpose of this paper is to argue that formal written language, in this case, academic writing, is not so much 
rigid or literate as it used to be. Thus, a typical academic paper does not have to possess only traditional academic 
sections, such as introduction, methods and literature, or summary, but also passages with technical data and their 
illustrations. Moreover, the recent research has also shown that academic writing is not as elaborated and explicit as 
it is encoded in many textbooks on academic writing (see e.g. Hairston 1998 or Swales 1990). In the following 
sections both traditional and new perception of academic writing is going to be discussed.  
2. Academic register 
Academic register is sometimes called English for academic purposes (EAP), which is one of the branches of ESP 
(English for special purposes). As Gillett (2004: 11) states: EAP refers to the language and associated skills that 
students need to undertake study in higher education through the medium of English. 
According to Robinson (1991: 2-5) EAP is distinguished by the following characteristics:  
x EAP is goal directed - students learn English because they need it;  
x EAP courses are based on needs analyses - which specify clearly what students have to do in English;  
x most EAP courses are fixed term - short professional courses or longer foundation courses - in preparation 
for academic courses;  
x students may need specialist language, but not necessarily - courses are defined by the activities the 
students will engage in;  
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 a very high level of proficiency may not be required - students need to succeed in their aims. 
This article examines one of the skills of EAP and that is the skill of writing. Hairston (1998: 5) gives the following 
characteristics of academic writing: 
a)Academic papers, articles and books address some significant content and concentrate on one particular 
topic. 
Good writing says something worthwhile to some readers. For writing to be effective, the readers for whom it is 
intended should find something in it they want and need to know. It must be something interesting, informative, 
illustrative, or even surprising.  
You can test yourself in anything you write by asking yourself the four following questions:  
1) Does my paper have solid information and specific details? 
2) Have I given examples to illustrate points? 
3) Have I added something new to the discourse on this subject? 
4) Have I gone beyond what I already knew in writing this paper? 
To become an expert in any field of study, you require specialisation and focus. Academics often turn their efforts to 
working on just one key issue. 
b) The audience for academic writing is fairly specific. 
Tourist guides write for tourists, financial managers write for financial managers, linguists write for linguists and 
artists write for artists. Of course, within each of these categories, there are further specialisations: applied linguists 
write for applied linguists, for example. 
c) The tone of academic writing is critical and argumentative, and integrates extensive references for support. 
To advance a field of study, academics closely examine previous work and make a critical evaluation of it. By 
scrutinising the st   
this field of study. Moreover, academics are often in dispute over fine detail in their specific field. They each put 
forward a point of view or proposition, and use their writing to support or defend that point of view. This is 
argumentative writing. Academics usually use the writings of other academics to support their own position. They 
use their writings to make references to their own findings. They quote some of their statements. 
d) Academic writing is dense, structured and utilises a standard referencing system. 
Although it need not be difficult to read, an academic piece is full of complex ideas. Academic language is relatively 
more complex than spoken language. Academic language has longer, abstract words, and it has a more varied 
vocabulary. It uses more noun-based phrases than verb-based phrases. Overall, the language has more grammatical 
complexity, including more subordinate clauses and more passives. As there are so many ideas and arguments in a 
single piece, the writing is usually lexically dense.  
e) Academic papers are written purely in standard English. 
academic writing is very formal and impersonal. Academic language in general has fewer words that refer to the 
speaker. This means that the main emphasis should be on the information that one wants to give and the arguments 
one wants to make, rather than oneself. 
f) Academic writing is unified. 
t is the responsibility of the writer in English to make it clear to the reader how various parts of the text are related. 
It is essential to help to navigate the reader through the text by different signalling or linking words. And, to make 
sure that others can scrutinise the arguments, references are used. 
g) Good academic writing is economical. 
focussed and streamlined. 
3. Changes in the perception of academic writing 
Nevertheless, most of the above mentioned characteristics have been challenged recently (particularly sections b-f). 
As Biber & Gray (2010: 18) claim: present-day professional academic writing (e.g., research articles and 
university textbooks) is one of the most distinctive registers in English. In its grammatical characteristics, it is 
313 Blanka Frydrychova Klimova /  Procedia - Social and Behavioral Sciences  47 ( 2012 )  311 – 315 
features (like first person pronouns), but the basic grammatical structure of discourse is nominal/phrasal rather 
than clausal. Academic writing is certainly complex, elaborated, and explicit, but it does not conform to our 
stereotypes about these characteristics: 
 complex: yes, but not in its use of the traditional measures -  
 elaborated: 
- in the use of embedded phrases, especially in noun phrases: yes 
- in the use of clausal subordination - the traditional measure of elaboration: no 
 explicit: 
- in specifying the identity of referents: yes 
- in the expression of logical relations among elements in the text: no 
Thus, on the one hand, academic writing is dramatically different from speech, but on the other hand, it does not 
conform to the stereotypes o
by the reliance on nominal/phrasal rather than clausal structures. 
In addition, other researchers, such as Molle & Prior (2008), report on their genre-based analysis for a graduate 
course in English for academic purposes at a public U.S. university. They argue that a reconceptualization of the 
concept of the whole academic discourse is needed. In their study they challenge Swales  (1990, 7.4.2011) or 
enre analysis of academic texts since they consider academic genres to function as genre sets and 
systems that involve process and pedagogical genres as well as genres of disciplinary or academic presentations. 
Thus, genres are becoming multimodal in their character. That means different media and modes are employed in 
the text in order to construct the meaning of the text, but also to make it more comprehensible and attractive to its 
recipient. Finally, they claim that academic texts are hybrid in their nature because they do not consist only of one 
type of style and discourse.  
To take an example, students of Management of Tourism at the Faculty of Informatics and Management in Hradec 
Kralove, Czech Republic, might write a Bachelor paper on describing and promoting new cycle routes in the East 
Bohemian region. In the creation of the paper they need to visualize and describe different cycle tours, which also 
require an inclusion of maps together with their technical specifications. Thus, such a paper will consist not only of 
rigid, traditional academic sections, such as introduction, methods and literature, or summary, but also passages with 
technical data and their illustrations. Moreover, the paper has to promote the routes and therefore it must attract the 
reader by its colourfulness, different letter fonts and playfulness of words, which in turn impact the kind of language 
used in the paper. On one hand, the language becomes more poetic in its form; on the other, more technical or 
descriptive. Furthermore, the audience does not have to be so specific since the cycle routes might interest not only 
cyclists but also, say, potential investors, conservationists or travel agents. 
Another example of such hybrid, multimodal writing is writing for Wikipedia. Such writing also involves different 
genre sets, media and modes. In addition, it requires the writer to have good computer and editing skills (see Fig. 1).  
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Figure 1. An example of a Wikipedia article (7.4.2011) 
 
4. Conclusion 
In conclusion, one can state that formal written language is becoming increasingly more heterogeneous and blended 
in its discourses and mixing of modes. Undoubtedly, this is being caused by a wish to reach ever more 
heterogeneous and diverse audiences and to fulfil as many goals as is feasible in a piece of writing. Moreover, there 
is a tendency for its comprehensibility to affect wider audience and to put a message across with the help of different 
media and modes (cf. Kress & van Leeuwen 2001). 
However, on the other hand, due to its compressed discourse style (using phrasal modifiers embedded in noun 
phrases), academic writing is much less explicit in meaning (cf. Biber & Gray 2010), which undoubtedly causes 
problems to novice students.  
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